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ABSTRACT

This research examined the needs analysis of English language skills
among Thai pre-service teachers at a tertiary education level. The participants
included 220 senior non-English majors from universities in northeastern Thailand.
Convenience sampling methods selected them. Their age ranged from 21 to 23 years
old. The five-point Likert scale questionnaires were employed to collect the
quantitative data analyzed using descriptive statistics and the SPSS program. The
results indicate that there is a high demand for English language skills among Thai
pre-service teachers. The Thai university participants reported that listening was the
most required skill, followed by speaking, reading, and writing. Additionally, they
reported that they were most lacking in writing skills, followed by speaking, listening,
and reading. A lack of writing skills is one of the most common problems among
English learners of various levels, who experience academic writing skills and
vocabulary difficulties. Finally, the participants reported that listening was the most
desired skill among Thai pre-service teachers for their future careers, followed by
speaking and writing skills. The current results also offered fruitful information for
course designers, curriculum planners and university administrators. Other valuable
recommendations for future studies and the limitations of this study are also
discussed.
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CHAPTER |
INTRODUCTION

1.1 Background of the study

In the Age of Globalization, the English language has spread in many other parts of
the world as the international language of worldwide communication. The demand for
English communication has also grown in many occupational contexts, such as
business, engineering, medicine, hospitality, and education (Hyland, 2007). Especially
in the field of education, according to the Ministry of Education (2016), the teaching
and learning of English in Thailand are low compared to other countries. For
example, in 2014-2016, Thai students' performance on the Common National
Education Test (O-NET) for English subjects, the average score of Matthayom 6
(Grade 12) students was lower than 50%, the average score was 25.35. % 23.44% and
24.98%, respectively. These scores are unsatisfactory and are considered a significant
problem in Thai education (National Institute of Educational Testing Service, 2016).
To solve this problem, it is necessary to reform the role of education. The
Government and the Ministry of Education (MOE) aim to improve student's English
language ability by adopting the Common European Framework of Reference for
Languages (CEFR) international standards of the reference framework to improve
students' ability and response to the needs of national development (Minister of
Education,2014). At this stage, English teachers in Thailand must self-assess their
English language proficiency at the CEFR level, which is Al (lowest), A2, B1, B2,
C1, and C2 (highest). For pre-service teachers, it is necessary to pass the English
language test at level B1 to get the license. Therefore, English for specific purposes
(ESP) is essential in learning English for nearby learners to enter the workplace by
teaching and learning English as a second or foreign language. Consistently with the
learners’ primary purpose is the capability to use English in a target context (e.g.,
Ahmed, 2014; Harmer, 1983; Otilia, 2015).

English for specific purposes (ESP) is an approach designed to meet the learners’
particular needs and focuses on acquiring the language skills relevant to academic and
occupational contexts (Basturkmen, 2010; Dudley-Evans & St. John, 1998;

Hutchinson & Waters, 1987). ESP can also be described as a continuum of English



language learning courses where the learners’ needs for a specific purpose change
during the learning process (Basturkmen, 2010; Dudley-Evans & St. John, 1998;
Huhta, Vogt, Johnson, & Tulkki, 2013).

The primary aim of ESP courses is to prepare learners to use English within academic
or professional settings and, therefore, ESP course designers must be aware of the
specific needs of particular groups of learners (Basturkmen, 2003, 2010; Dudley-
Evans & St. John, 1998; Flowerdew, 2013; Hutchinson & Waters, 1987). Basturkmen
(2010) provided guidelines based on a needs analysis to help curriculum developers
design hands-on ESP courses or programs. A needs analysis is necessary for
achieving learning outcomes, particularly in ESP courses (Basturkmen, 2003). Indeed,
ESP courses that are not based on a needs analysis frequently contain too much or too
little teaching to meet the learners’ requirements. Therefore, needs analysis is vital to
collect information to identify the learners’ learning targets or problems and develop

ESP courses to achieve specific English skills.

Students’ needs are always considered in ESP language teaching and learning, so
developing course content to meet learners' expectations. Needs analysis is regarded
as a fundamental part and core process of course and curriculum development of
teaching language for specific purposes. Mundy (1978) suggested that needs analysis
is a basic requirement and essential for course development in designing processes
that will be beneficial to organizations involved, such as students, teachers, and the
institutions. The aim of needs analysis is not only to get to know the language. It also
helps them understand the language used in the situation, goals, and learning
environment (Dudley-Evans & St. John 1998). The above statements represent the
importance of needs analysis to help learners learn language skills in a particular

domain.

Scholars have agreed that learners' needs are considered fundamental components and
core ESP course design and development processes. This is mainly because the needs
analysis can help practitioners understand learning goals, language use in real
situations and learning environments (Dudley-Evans & St. John 1998; Goziiyesil,
2014). The needs analysis also helps learners learn language skills in a particular

domain and responds to their learning goals. However, the comprehensive review of



the literature showed that despite efforts to explore learners’ needs of adult learners
before the language course design and development, not much is known about
language learners’ English language needs, especially among engineering students at
Thai vocational universities. Furthermore, the government and the Ministry of
Education (MoE) in Thailand aim to improve students’ English language ability;
therefore, adopting the Common European Framework of Reference for Languages
(CEFR) international standards of the reference framework to enhance students'
ability (Minister of Education, 2014). Specifically, all university graduates are

required to pass the English language test at level B1.

According to perceptions of learning needs, researchers found that oral
communication skills are crucial. For example, Kaur and Khan (2010) conducted a
needs analysis of English for art and design students in Malaysia. Their findings
showed that 47 students and ten staff members regarded English speaking skills as the
most helpful element of their art and design courses and careers, followed by English
listening, reading, writing skills. Moreover, Tseng (2014) found that learning was
essential in Asia. It was also found that non-native English speakers from China,
South Korea, Qatar, Saudi Arabia, and Thailand learn reading and speaking before
writing, and Saudi Arabia learns reading and speaking before writing and listening
instruction (Pawanchik, Kamil, Hilmi, & Baten 2011).

In the Thai context, a large body of research showed ESP courses operated by
colleges or universities allow short English courses or training courses for workplaces
contexts such as nursing, business, and engineering. These training courses are short
and usually correspond to meeting the needs of learners in different disciplines.
However, the short-term course of teaching efficiency ESP seems to be a continuing
problem in English teaching, still not suitable for their specific disciplines and
students’ needs. Anuyato (2012) surveyed the perceptions of diploma students in one
vocational college in Bangkok. Most students’ perceptions suggested that ESP
benefits future careers after graduation and improves their ability to use English and

creativity in using language.



Based on the literature review, little effort has been made to analyze English’s
expectations and needs in university students who study at the Faculty of Education,
especially in Thai EFL contexts. Therefore, the current study will explore what the
undergraduate students have to know to function effectively in the target situations,
the gap between the existing proficiency and learners’ target proficiency, and what
they feel they need. In this regard, the current study may shed light on preparedness

for teacher training and development to meet the students” demands.

1.2 Purpose of the study
This study investigated the necessities of English language skills among Thai
undergraduate pre-service teachers at a university. It also seeks to determine the lacks
and wants of Thai pre-service teachers in the target situations. Therefore, the current
study attempts to answer the following questions:
1. What are the needs for specific Thai pre-service teachers’ English skills
while studying at a university?
2. What are the perceived lacks of English skills among Thai pre-service
teachers?

3. What are the wanted English skills among Thai pre-service teachers?

1.3 Scope of the study

This current study focused on pre-service teachers at the Faculty of Education at
universities in the northeast of Thailand. It highlighted the necessities, lacks and want
of English skills reported by non-English majors needs for specific English language
skills necessary for their future work-related situations. It also identifies the lack of
ESP courses perceived by university students and their wants for ESP courses to
prepare themselves for future professional situations. The prospective participants
came from one government university. Moreover, this cross-sectional research used
the survey questionnaire for the data collection. The data analysis and interpretation
has focused on English language skills needs, lacks, and wants for pre-service

teachers’ future careers.



1.4 Significance of the study

The current study offers detailed information about the ESP curriculum redesign at
the university level and the English skills required in the target situations. This will
lead to deeper insights into actual needs and lacks that pre-service teachers encounter
when using English in professional preparedness. In addition, the findings of this
study will provide useful information to develop a practical English language training
course for improving Thai learners’ English abilities. Moreover, the current results
would raise awareness among academics, teachers, researchers, and school
administrators in planning and developing the ESP courses. Furthermore, the study
results will act as a guideline to establish English courses for occupational purposes to

better meet the employees’ English communication needs.

1.5 Definitions of key terms

Definitions of terms in this research are as follows:

“Needs Analysis” refers to the systematic procedure of collecting data to investigate
Thai pre-service teachers needs for the English language skills in the target situations

or their demands for future careers.

“Needs” refer to the learners’ English language skills to know for use efficiently in

the target situation or their demands for future careers.

“Lacks” refers to the gap between the existing English language skills perceived by
Thai pre-service teachers and the English language skills they need to know to use

efficiently in the target situations or their demands for future careers.

“Wants” are what the Thai pre-service teachers wish to learn or what they feel they

need to know to fulfil their needs.

“English language skills” refer to the English abilities (reading, listening, speaking,

and writing) used in the target situations or their demands for future careers.

“Target situation” refers to the place where learners will use the English skills they

need in the future.

“Thai pre-service teacher” refers to The college student who is in a teacher-education
program in order to pursue teaching credentials in public schools or private sectors in
Thailand.



1.6 Organization of the thesis

There are five chapters for this thesis.

Chapter 1 introduces the study's background, objectives of the study, and definitions
of terms, scope, significance, and organization of the study.

Chapter 2 identifies the relevant research that has already been completed and

analyses the current situation regarding needs analysis.

Chapter 3 describes the methodology and includes the study participants, research
instruments, research design and procedure to collect data, and data analysis.

Chapter 4 reports on the results of the study obtained from the questionnaire. It also
provides detailed information about the necessities, lacks, and wants reported by Thai

non-English pre-service teachers who participated in the present study.

Chapter 5 provides a detailed discussion of the research findings and relates these
findings to the previous literature. The chapter also highlights the findings,
pedagogical implications, limitations of the study, and recommendations for future

investigations.



CHAPTER II
LITERATURE REVIEW

This chapter presents literature related to conducting a needs analysis for English
language learning. The content can be divided into four sections. The first section
conceptualizes the ESP construct, including the different types of ESP. The second
part describes the concepts related to needs analysis. Then, overview of English for
specific purposes are discussed, followed by a literature review on studies about needs

analyses conducted within the Thai context and beyond.

2.1 Overview of English for Specific Purposes

In the 21st century, ESP has been defined according to learners’ needs in specific
work and experience areas. Master (2005) argued that ESP focuses on the significance
of elements in real-language situations that the learner will face. Analogously,
Basturkmen (2003) describes ESP as the language needs those learners will meet in
one particular employment or study-related situation. Basturkmen (2010) further
explained that an ESP curriculum is narrower than the English language teaching

curriculum as it focuses on learners’ needs for employment or study purposes.

2.1.1 Definition of English for Specific Purposes

English for Specific Purposes (ESP) is perceived as a learning approach designed to
meet the learners’ particular needs (Basturkmen, 2010; Dudley-Evans & St. John,
Hutchinson &Waters, 1987) and has been described as a continuum of English
language learning courses that recognize that the learners’ needs can change during
the learning process (Basturkmen, 2010; Dudley-Evans & St. John, 1998).

Dudley-Evans and St. John (1998) also provided a definition of ESP, which was
influenced by Strevens’ (1988) notion of ESP. Their revised descriptions of ESP are:
Absolute characteristics of ESP
e ESP is designed to meet the specific needs of the particular group of
learners;
e ESP makes use of the underlying methodology and activities of the

disciplines it serves; and



e ESP focuses on the language (e.g., grammar, lexis, register), skills

discourse and genres appropriate to learning tasks or activities.

Variable characteristics of ESP

e ESP relates to the curriculum design for specific disciplines;

e ESP is typically designed for adult learners, either in a professional
workplace or at a tertiary education level. However, it could be
developed for secondary school learners;

e ESP involves specific teaching situations, different methodologies from
that of general English; and

e ESP generally offers for intermediate or advanced learners and assume
basic knowledge of the language. However, ESP can also be adapted and
used with beginners.

Concerning the absolute characteristics, ESP is opposed to general English since it is
designed to meet specific learners’ needs related to the content in particular
disciplines and focus on language appropriate to syntax, lexis, discourse, and
semantics analysis of the discourse. About the variable characteristics, ESP is
restricted to the learning skills (e.g., writing, speaking) to be learned and may not be
taught according to any pre-ordained methodology. In this regard, Strevens’ (1988)
definition supports the notion that ESP is always and necessarily related to the subject
content. In brief, ESP depends on common vocabulary and functions, and the skills

that belong to a particular academic discipline or business activities.

2.1.2 Type of ESP

Hutchinson and Waters (1987) viewed ESP as an approach to language teaching that
bases all decisions related to content and methods on the learners’ reason for learning.
Figure 1 illustrates Hutchinson and Waters’ (1987) tree model of ESP, divided into

three main clusters.
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Figure 1: Hutchinson and Waters’ (1987) tree model of English for specific purposes.

As shown in Figure, 1 English for Specific Purposes (ESP) can be separated into 3
clusters: English for Science and Technology, English for Business and Economics,
and English for Social Sciences can be further classified into English for Academic
Purposes (EAP) and English for Occupational Purposes (EOP), which differ only in a
situational context. Indeed, Hutchinson and Waters (1987) did not create a clear
contrast between EAP and EOP. However, later, Cummins (2008) made a more
apparent distinction between the two terms and explained that EAP aims to provide
academic competence while EOP aims to develop interpersonal skills and allow

learners to communicate with friends and colleagues in daily life.

Basturkmen divides the concept of ESP into English for academic purposes (EAP),
English for Professional Purposes (EPP), and English for Occupational Purposes
(EOP). In addition to English language knowledge, Alfehaid (2011) recommended
that ESP courses also highlight learners’ developing language skills and their
educational skills to promote overall learning in their discipline. As such, current ESP
definitions focus on three main concepts: the target language, the learners’ purpose
for learning, the specific academic or professional context in which the target
language is taught and used.
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2.2 Construct of needs analysis

In the current study, a needs analysis involves establishing how an ESP course should
be designed. Hutchinson and Waters (1987) classify needs into necessities, lacks, and
wants. Necessities are what the students need to know to function effectively in the
target situations. Lacks are the gap between the existing proficiency and the target
proficiency of students. Wants are what the students feel they need. ESP course
design typically includes a stage during which the course developers identify the
specific language skills the students will need. Identifying these language skills is
used to shape and refine the content for the ESP course. Needs analysis can also be
used to determine and refine the content for an ESP course and assess learners at the
end of the course. According to Hyland (2007), needs analysis involves collecting and
evaluating information pertinent to course design. Needs is an umbrella term that
holds many aspects; that is, the term “needs” incorporates the learners’ goals and
backgrounds, language proficiencies, reasons for taking the course, teaching, and
learning preferences, and the situations in which learners will need to communicate.
Overall, a needs analysis is a well-organized and ongoing process that requires

teachers to adjust their teaching as they come to learn more about their students.

Needs analysis is the first stage in ESP course development, followed by curriculum
design, selection of materials, methodology, assessment, and evaluation. Importantly,
these steps are not linear but, rather, the phases of ESP course development are
interdependent, overlapping activities in a cyclical process (Dudley-Evans & St John,
1998). Figures 2 and 3 show the ongoing processes involved in needs analysis and the
feedback that occurs throughout the various stages (Dudley-Evans & St John, 1998, p.
121).
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[ Evaluation ] E> [ Needs analysis ] l Evaluation Needs analysis ]

[ Assessment ] [ Course design ] Assessment Course design ]
[ Teaching- learning ] Teaching- leaming ]

Figure 2: Linear versus cyclical processes of needs analysis (Dudley — Evans and St John
1998: 121)

Target Situation analysis

Needs analysis (necessities, lacks, wants)

Hutchinson and ’ ‘ Needs results

Water (1987) Leaming Needs

(learning situation analysis)

Figure 3: The conceptual framework of the study

Many studies have focused on the concepts and processes underlying needs analysis
(e.g., Hutchinson and Water, 1987; Dudley-Evans and St. John, 1998). The current
study is based on the framework of Hutchinson and Water (1987). This framework
provides essential information, including the target situations, lacks, and necessities.
Overall, the framework includes target needs (i.e., what the learners need to do in the
target context) and learning needs (i.e., what the learner needs to do to learn)
(Hutchinson & Water, 1987: 54). The current study focuses on target needs, including

necessities, lack, and wants.

In English language teaching, needs analysis refers to a family of procedures for
collecting information about learners and communication tasks (Nunan, 1988, p. 75).
Both subjective and objective data analyses can be used to determine course

objectives that meet students and institutions’ needs (Brown, 1995). Indeed, a needs
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analysis involves ‘the systematic collection and analysis of all information necessary

for defining a defensible curriculum’ (Brown, 2009, p. 269).

The term ‘needs analysis’ is sometimes compared to ‘needs assessment’. For instance,
Kaufman (1994) stated that ‘needs assessment’ involves identifying and prioritizing
language requirements while ‘needs analysis’ refers to identifying the causes of
language needs to find appropriate language improvement solutions. Graves (1996)
further explained that ‘assessment’ involves obtaining information, whereas ‘analysis’
consists of receiving information and configuring it. However, according to Brown
(1995), ‘needs analysis’ is also called ‘needs assessment.” Indeed, both ‘needs
analysis’ and ‘needs assessment’ are used to diagnose the needs of second or foreign
language (L2) learners (incecay and Incecay, 2010). The current research uses the
term ‘needs analysis’ as many ESP scholars consider this to be a broad term that
includes needs assessment. Moreover, a language course that does not conduct a
needs analysis will not provide clear goals or academic support to meet learners’

needs within the course time frame (Hutchinson & Waters, 1987; Long, 2005).

2.3 Approaches and models of needs analysis

Many guidelines and models exist for needs analysis, and these were traditionally
classified into two broad groups (Huhta, Vogt, Johnson, & Tulkki, 2013). In the first
group, Munby (1978) and Dudley-Evans and St. John (1998) focused on the four
skills of reading, writing, listening, and speaking, and referred to a language-centered
approach. By contrast, the second group highlighted the comprehensive task-based
approach, which needs analysis is based primarily on employment needs (e.g., Long,
2005). However, according to guidelines by Huhta, VVogt, Johnson, and Tulkki (2013),
there are no apparent differences between the two groups of needs analysis
approaches. In this study mainly focuses on the first group by focusing on four skills:
reading, writing, listening, and speaking of Thai per-service teacher non-English

major.

The needs analysis approaches and models offered by Hutchinson and Waters (1987)
and Dudley-Evans and St. John (1998) are well-known models that are currently used
among many ESP researchers. These approaches and models ultimately focus on

analyzing the learners’ needs (Dudley-Evans & John, 1998; Jordan, 1997; Songhori,
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2008). Hutchinson and Waters (1987) promoted a learner-and-learning approach by

focusing on the ‘what’ and ‘how’ of language learning.

Hutchinson and Walters (1987) expanded the definition and model of needs analysis
from Munby’s (1978) needs analysis model and included its learning needs. They
defined needs analysis in the ESP context as the linguistic features that learners must
comprehend and/or produce in the situation in which they are engaged. Accordingly,
their needs analysis model involves two factors: target situation analysis and learning
needs analysis. The target situations analysis refers to ‘what the learner needs to do in
the target situation,” whereas the learning needs analysis refers to ‘what the learner

needs to do to learn’ (p. 54).

Hutchinson and Walters’s (1987) target situation analysis are based on necessities,
lacks, and wants. Necessities are considered what the learners have to know to
function effectively in the target situation or their demands for an ESP course. They
are sometimes called objective needs (Brindley, 1989). Lacks refer to the gap between
necessity and what the learner already knows. Wants, or individual needs, are what
the learners want to learn or what they feel they need to learn. It should also be noted
that the learners’ wants may or may not comply with those perceived by the teachers
or course designers. While the needs analysis model of Hutchinson and Waters (1987)
does include external factors in their deficiency analysis, their framework ultimately

focuses on the learners.

Many researchers have applied the needs analysis model of Hutchinson and Waters
(1987) because it advocates a learner-centred approach. For example, Kavaliauskiené
and Uzpaliené (2003) found that institutional limitations influenced students’ needs,
and Eslami (2010) revealed a divergence of perceptions of needs between teachers
and students. However, there have been some limitations found in Hutchinson and
Waters’ (1987) needs analysis model. For example, Basturkmen (2010) pointed out
that this model focuses on broad academic skills or various topics to be learnt when

the learner may or may not want to learn all of them.

‘Target situation analysis’ is considered dominant in needs analysis (Hutchison &
Waters, 1987; Mohammadi & Mousavi, 2013) and refers to identifying the English

language requirements or goals in the learners’ target situations. ‘Target situation



14

analysis’ investigates the context of language, the language events, and genres used in
the target context. Belcher (2006, p. 136) argues that “the students’ self-knowledge,
awareness of target situations, life goals and instructional expectation” inform their
needs for learning and their perceptions of needs surrounding English language skills
concerning a particular occupational context. The present study will examine the

language context and will use elements of target situation analysis.

By contrast, ‘present situation analysis’ determines the state of the learners’ language
development at the beginning of the language course. The information obtained in the
‘present situation analysis’ can be both objectives (e.g., age, proficiency, prior
learning experience) and subjective (e.g., self-perceived needs, strengths, and
weaknesses) (Dudley-Evans & St. John, 1998; West, 1994). ‘Present Situation
analysis’ addresses two aspects: ‘lacks’ and ‘wants’ (Hutchinson & Waters, 1987).
Many researchers suggest using both ‘target situation analysis’, and ‘present Situation
analysis’ for a needs analysis to effectively enhance learning and reach the desired
ESP course goals (Songhori, 2008). The term ‘pedagogic needs analysis’ was
introduced by West (1994) to eliminate some of the limitations of the ‘target needs
analysis’ of Munby (1978). Later, Dudley-Evans and St. John (1998) considered
analyzing information about learners and the learning environment as part of the
‘pedagogic needs analysis’ and identified three main areas: deficiency, strategy, and
means analysis. The term ‘deficiency analysis’ refers to the discrepancy between what
the learners already know or their current level and what is necessary for the students
or the students’ target level (Hutchinson & Waters, 1987), and is often used
interchangeably with ‘lacks analysis’ (Lowe, 2009). Dudley-Evans and St. John
(1998) suggested that ESP course developers can indicate the learners’ deficiency in
using English language skills in a target situation by providing information about the
skills that students possess and the language they may use in the target situation and
then evaluating the learners to identify the language they lack. The present study
analyzed the learners’ deficiency in using their English skills to identify their current

level of English proficiency.
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‘Strategy analysis’ or ‘learning needs’ is often a factor in needs analysis and refers to
the route or learning process (Dudley-Evans & St. John, 1998; Hutchinson & Waters,
1987). To analyze ‘learning needs,” some factors should be considered, including the
learning situation, the learners’ knowledge, skills, strategies, and motivation
(Hutchinson & Waters, 1987), how the learners learn the language, why they learn it,
what resources are available to help them learn (Astika, 1999), and the fact that
learners have different learning methods (Dudley-Evans & St. John, 1998). A learning
needs analysis is linked to ‘target situation analysis’ in that a ‘target situation
analysis’ determines the destination or objectives of a course, whereas ‘learning
needs’ serve as the vehicle and guideline to reach those objectives. Kern (2013)
suggested using technology to teach ESP because it makes language learning more
efficient and simulates real-life situations while allowing students to acquire and

practice essential professional skills.

Within the broader area of ‘learning needs analysis’ in the ESP context, many
different learning styles and strategies can affect learning. Learning styles can be seen
as general methodologies to acquire and process language. Learning strategies are
specific processes that learners use to deal with language tasks in the target
situations(Cohen & Macaro, 2007; Oxford, 1990). Oxford (1990) categorized learning
styles into four dimensions: ‘“sensory preferences, personality type, desired degree of
generality, and biological differences” (p.2). Some scholars believe that applying
appropriate learning strategies can improve the second language learners' perception,
reception, storage, retention, and retrieval of language information (Anderson, 2005;
Cohen & Macaro, 2007).

It has also been argued that lower proficiency learners would benefit from learning
the strategies of higher proficiency learners (Horwitz, 2012). Indeed, studies have
shown that students with higher English proficiency levels use more learning
strategies than those with lower levels (Chen & Intaraprasert, 2014; Wong & Nunan,
2011). Regarding Thai learners, Patchanok (2011) and Phoocharoensil and Simargool
(2010) identified the learning strategies of Thai students, which included
overgeneralization (students try to formulate a linguistic rule without being aware of

exceptions), first language transfer (students rely on Thai language forms and
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meaning but are unaware of significant distinctions in the forms and structures
between the two languages), translation strategies, and transfer of training (students
apply the grammar rules they have learned without being aware of other constructions
that are more advanced). Teachers may be able to help their students develop more

positive learning strategies to become better language learners (Horwitz, 2012).

Identifying and acknowledging learners’ needs can also help in course development.
Teachers can design instructional strategies that enable learners to reach individual as
well as course objectives. Furthermore, the information from this analysis can
establish the language-learning skills that learners need for their learning (Cohen &
Macaro, 2007; O’Malley & Chamot, 1990). Another aspect of needs analysis
approach is the external factors in the ‘present situation analysis.” These external
factors are the contextual and social aspects of the language-teaching environment.
External factors contain information about the environmental factors in which the
course is organized and acknowledge that ‘what works well in one situation may not
work in another’ (Dudley-Evans & St. John, 1998, p. 124). Swales (1989) proposed
that ESP course developers consider five factors in a needs analysis that relate to the
learning environment, including the classroom culture (learner factors), the pilot
target situation analysis, status of service operations (institutional factors).
Basturkmen (2010) provided a more explicit definition of ‘mean analysis’ as the
“identification of the restrictions and opportunities in the teaching situation” (pp. 18-
19). Her analysis included collecting information on the classroom culture, learner
factors, teacher profiles, and language teaching status in the organization. These
considerations will provide a better understanding of the educational context and
realistically illustrate the constraints and opportunities of ESP teaching and learning

for the teacher students in the Thai university investigated here.

Learner factors are essential for a needs analysis. Learners who lack background
knowledge often have low motivation and low English proficiency (Andrade, 2006;
Lee 2010). Indeed, there is a relationship between English proficiency and class
performance (Takahashi, 2009), and students with positive attitudes show a greater
willingness to learn (Lightbown & Spada, 2013; Murray, 2011). Teacher factors are

also crucial in needs analysis. ESP teachers have potent roles to play in the class and
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influence the teaching and learning in the ESP program. Indeed, the teachers’ beliefs
about language acquisition and how they should be taught to influence how they teach
(Edge, 2009). The teachers’ responsibility is to plan and apply their teaching
pedagogy and ensure that the lesson is interesting and stimulating enough to
encourage learners (Edge, 2009; Chatsungnoen, 2015; Eryilmaz, 2014; Peiser &
Jones, 2014). However, studies have found that teachers may not always be the best
evaluator of their learners’ needs and challenges (Akyel & Ozek, 2010; Eslami, 2010;
Hyun Hyo, 2013). Teacher factors are important for the current study because many
English classrooms in Thailand are considered to be dominated by a teacher-centred
approach (Akkakoson, 2012; Chatsungnoen, 2015).

Institutional factors focus on educational planning and facilities management. Ellis
(2015) argued that the learners’ input and their interactions with the institute could
influence the learners' language acquisition. Moreover, Baker (2012) noted that a lack
of available English resources in Thailand is a major difference between wealthy
metropolitan communities and poorer countryside communities. This study aimed to
understand the context of teaching in the ESP program at a Thai government

university, so institutional factors are essential for the analysis.

Dudley-Evans and St. John’s (1998) model also includes ‘register analysis’, which
relates to vocabulary and grammar at the word and sentence level. They believed that
the grammar forms in ESP contexts are similar to those of general English. In the
present study, it would be useful for the ESP teachers and students to know what
features of grammar and vocabulary are most frequently used and needed in the
academic and occupational contexts of education, which can be identified in the needs

analysis.

‘Discourse analysis’ is focused on the sentence level and concerns how sentences are
used to communicate. This type of analysis focuses on the writers’ purposes (West,
1994). However, it is not recommended to investigate only discourse analysis in the
needs analysis because this does not provide sufficient information on the
communication used in the academic or occupational contexts (Dudley-Evans & St.
John, 1998). Nevertheless, it is important to consider discourse analysis accompanied

by other needs analysis factors described in this review.
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Another aspect of some needs analyses is ‘genre analysis.” Swales (1981) defined the
genre as “a more or less standardized communicative event with a goal or set of goals
mutually understood by the participants in that event and occurring within a
functional rather than a personal or social setting” (pp. 10-11). In the ESP context,
‘genre analysis’ refers to investigating communicative events focusing on purpose,
style, and audience (Bhatia, 2002a). It can help language learners make the relevant
connection between using the language and the communication aim (Bhatia, 2002a).
To illustrate, Bruce (2009) analyzed the results sections in sociology chemistry
articles and found that the written text and the discourse surrounding these subject
texts were different. His study confirmed that using genre analysis provided a
heuristic technique for analyzing other texts within the same genre and helped the
writers create their texts within the same area. Similarly, Nima and Jooneghani (2012)
adopted genre analysis to analyze the learners’ needs of the text. Overall, this type of
analysis can enable teachers to be more aware of the hidden suppositions and to gain

insight into pedagogical implications.

2.4 Related ESP studies
Several previous studies have been conducted on the analysis of English language
requirements in different professions. These studies have been conducted both in a

global context and in a Thai context.

2.4.1 Studies on needs analysis in a global context

Qaddomi (2013) explored 91 EFL cadets’ needs at a tertiary education level in a
Palestinian context. The results revealed how cadets rate their talents on specific EFL
skills and what they need from their EFL course. The results also showed that cadets’
EFL level was intermediate, with the average score being 3.4 (68.0%) and the cadets’
EFL needs increased significantly, with an average of 3.67 (73.4%). Additionally, the
findings suggest that the biggest problem students face when studying English in a
future work environment is English conversation. Furthermore, the study found
significant differences in the cadet EFL requirements across all domains that support

police science and military science.
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In Korea, Kim (2013) conducted a study to develop an ESP course for engineering
students by providing a detailed needs analysis. Questionnaires were used to
investigate the needs of three different target groups: 99 students, 30 engineering
teachers, and 43 industrial workers. The findings suggest that, overall, students
required daily conversational English (53%) and engineering professors also required
engineering content (57% ) whereas industry workers required content related to
general business (49% ). Moreover, the study found being motivated to learn is
essential to any employment in industry and understanding the importance of general
business English is a must for any student. Moreover, to pursue a career as a
competitive world-class engineer with a long-term goal, they need to be familiar with

the engineering content.

In India, Hossain (2013) conducted an ESP needs analysis for engineering students
using a learner-centered approach. The study investigated the needs or the
requirements to develop communicative English writing and speaking proficiency.
This study was conducted with 112 students randomly selected from several Azimur
Rahman School of Engineering programs at Presidency University. The participants
were invited to provide their opinions through a questionnaire containing 20 close-
ended questions. The result showed that the respondents’ English proficiency was still
inadequate despite learning English for twelve years. Overall, the participants’ writing
skills were better than their speaking skills. Participants reported a need to learn
business communication to use in their future occupation and emphasized developing

their writing skills for business correspondence and speaking skills.

In Taiwan, Spence, and Liu (2013) implemented needs analysis questionnaires online
and semi-structured interview questions to investigate engineers’ English language
needs at a semiconductor manufacturing company. Results showed that engineers face
many English communicative situations such as writing and reading e-mails, reports,
and memos. The participants also experienced problems in other situations associated
with oral skills such as meetings, teleconferences, and presentations. Overall, the
findings also suggest that the need for the English language increases in parallel with
the profession of an engineer, with speaking skills in demand, especially for visiting

clients and building relationships. Another study in Taiwan conducted a needs
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analysis in English language learning for Taiwanese students using two groups of
participants (Chen, Chang, & Chang, 2016). The first group was 30 senior students
from the College of Technology in Central Taiwan. The second group was 30
employers from the banking, service, media communications, insurance, tourism,
construction, and manufacturing sectors. The study used a quantitative method and
questionnaires were distributed electronically to students and employers. The finding
showed differences between students and employers in acknowledging the necessary
reading and listening skills, along with in specific tasks that require language skills.
Moreover, the results of this study will be useful for teachers and those involved in
designing the curriculum to meet the needs of learners to improve students' English

language ability in the future.

Tabrizi (2016) evaluated the language requirements in the target situation language
needs of 120 undergraduate scholars in mechanical engineering and seven ESP
professors at Islamic Azad University, Iran. Using semi-structured interviews and
questionnaires, it was shown that undergraduate students faced several difficulties
with their language skills and were dissatisfied with the courses and textbooks they
provided. ESP policymakers and curriculum developers in Iran should consider the
necessity and importance of college learners’ needs to develop more appropriate ESP
courses content. Moreover, teacher training programs are needed to leverage
professional development to meet the high demands from students who need a multi-

activity classroom.

Poedjiastutie & Oliver (2017) conducted a study to design an ESP program at
Indonesian universities. Prior to the study, it was found that the learners’ English level
was low, and the learners’ needs had not been analyzed for the development of the
ESP curriculum. A rigorous needs analysis was, therefore conducted to improve
English teaching at this university. The ethnographic approach was focused on three
groups of stakeholders: 1) the institution (or employer), 2) teachers and 3) students.
The results showed that each group understood the need for English as a global and
international language and that problems arising within the university at various levels
impaired the effectiveness of the ESP program. In Indonesia, Menggo, Suastra,

Budiarsa, & Padmadewi (2019) conducted a needs analysis to develop appropriate
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materials for academic English-speaking courses. The study investigated the needs of
312 English language students from six universities in three provinces of Indonesia
using questionnaires and in-depth interviews. The students reported that they required
independent speaking skills (64,49%) and lacked the necessary vocabulary (32,69%).
The results also showed that communication and collaboration (39,10%) should be
incorporated into course designs and learners should also engage in group work

(37,82%) and be active communicators (39,74%) to improve their English skills.

In Indonesia, Sari & Setiawan (2020) examined the needs of mechanical engineering
students, professors, and institutional stakeholders to guide the ESP curriculum design
for the mechanical engineering study program at Tridinanti University. The data were
collected through questionnaires using closed-ended questions in a multi-choice
format for students and open-ended questions consisting of 10 questions for the
professors and four for the institution’s stakeholders. The results revealed that
mechanical engineering students, professors, and stakeholders have a constructive
view of the institution, but felt that the ESP curriculum need to be modified to provide
suitable materials for academic and professional purposes.

Finally, Mahraj (2019) reviewed the English language academic requirements of 32
Moroccan computer engineering students at the National School of Applied Sciences
in Berrechid using questionnaires. The results indicated that the three language skills,
including listening, speaking, and writing, were difficult for computer engineering
students. As a result, task-based methods were adopted to promote students' needs in
all three skills, including class presentations, writing reports, interviews, modeling,
and participating in public speaking competitions. More importantly, the study noted
that current teaching methods should be modified to a learner-centred approach to

meet students' needs.

2.4.2 Studies on needs analysis in a Thai context

In 2012, Gass conducted a needs analysis and situational analysis to design an ESP
course for Thai nurses. The participants were eight nurses who had studied English
for more than ten years, with an average age of 28 — 43 in three different departments
consisted of Hemodialysis, Emergency, OPD. The data were collected via

questionnaires, observation, and interviews with the hospital director. It was found
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that the most relevant English skills for these nurses were listening and speaking.
Later, Changpueng & Pattanapichet (2015) examined the English writing needs of
engineers, managers, operating engineers, ESP teachers, and engineering students in
Thailand. Surveys, questionnaires, and interviews were used to explore the context
and situational issues related to English learning. These results were then used to

develop educational materials tailored to the specific workplace needs of an engineer.

Chatsungnoen (2015) investigated the English language skills needed in food science
and technology in an academic and occupational environment. The research
instruments were English language proficiency tests, questionnaires, and interviews.
The results showed that the participants’ low English levels affected their
performance in both academic and employment contexts. The study also revealed a
discrepancy in understanding student needs between ESP teachers and other

stakeholders, both in educational and occupational contexts.

In 2017, Piamsai studied learner needs and essential English language skills of
learners enrolled in an Intensive English Program at Chulalongkorn University
Language Institute (CULI) and examined the content, teaching methods, and length of
a course that most suited the learners. The study participants were 321 learners
assigned to three groups: students, government officials, and private organizations’
employees. In this study, quantitative and qualitative methods were used to analyze
the data from a needs analysis questionnaire and interviews. The results showed that
learners were interested in developing all four English language skills. They required
basic language skills, such as conceptual reading, informative principles, and general
conversation skills, to communicate productively in daily life. There was also a need
for purpose-specific English language courses targeting skills relevant to their career.

Choopun, Kumteang, Luksanasakul & Kangkha (2020) investigated the current
English needs of electrical engineering students. This study used a questionnaire to
collect data from 63 electrical engineering students of Rajamangala University of
Technology Srivijaya (RUTS) and 18 professional electrical engineers working in
both government and private organizations. It was found that all English language
topics for electrical engineering topics are in high demand among students and senior

electrical engineering professionals. Professionals working in both public and private
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institutes, provided a clear picture of the English language required in this profession
by providing instructional guidance to educational institutions, especially in higher
education. This information may help prepare graduates for the needs and
expectations of the labor market. The study concluded that current courses must be
revised and tailored to the requirements of the profession. Wanchid (2020) also
explored engineers’ English language needs to guide the development of English
language courses based on integrating a project-based learning approach and blended
learning modules. The participants included engineers, engineering students, and ESP
teachers. The students reported that speaking and writing skills were necessary but
difficult to acquire. However, they believed that they had been well equipped with

English reading skills, based on their previous English language learning experience.

Carnando (2020) conducted a needs analysis for medical students by collecting data
through questionnaires and face-to-face interviews from 40 medical students, doctors,
teachers, and international patients. The findings showed that students had good
English proficiency, including listening, reading, speaking, and writing sKills.
However, the needs analysis results showed that the participants wanted to learn using
methods that differed from the regular English classroom, such as out-of-class

projects and music learning.

Sittitoon & Rimkeeratikul (2019) examined the needs of internship students majoring
in Business English at Phranakhon Rajabhat University. In this study, questionnaires
and interviews were used to collect data from 30 students and supervisors working in
hotels. The results showed that most student interns working in hotels assess
themselves as having moderate English skills for listening, reading, speaking, and
writing. Students rated their speaking and reading ability higher than their listening
and writing skills. Overall, students recognize that all types of English language skills

are needed to be developed, but listening was considered the most difficult skill.

Jeanjaroonsri & Lebnark (2019) explored Thai students’ attitudes towards their ability
to speak English. The participants were 30 Thai students at the Hotel and Resort
Management Department (International Program) at Dusit Thani Bangkok College.
The results indicated that positive attitudes might lead to positive behaviors in

improving their English-speaking skills. In addition, a positive attitude may lead to a
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willingness to work in an English-speaking environment. This suggests that a positive
attitude towards speaking English should be cultivated to encourage students to learn
and speak English. Teachers need to create compelling lessons using different
methods, techniques, and procedures to interest them. In addition, students should be
encouraged to be more active and cooperative in the learning process, which will help

them be more successful in their language learning.

Finally, Chansri (2020) investigated English reading and writing needs of science
students at King Mongkut’s Institute of Technology Ladkrabang, Thailand. The data
were collected from 100 first-year science students and ten ESP teachers. The study
found that ‘Reading the assigned textbooks and course handouts’ is an important sub-
skill in reading and ‘Writing assignments and homework’ and ‘writing exam
questions’ were identified as the most important writing skills. Regarding reading,
‘Reading text for key concepts’ was considered the most significant problem among
science students, whereas, for writing, the most problematic sub-skill was ‘using the
language properly’. These findings provide useful information for English language
teachers interested in developing English reading and writing courses for science

students.

2.5 Summary of the current chapter

The needs analysis model proposed by Dudley — Evans and St. John (1998) are the
most widely used model in the area of English language learning and will also be used
in the current study. The needs analysis will include a ‘present situation analysis’
(students’ personal and professional information) and a ‘deficiency analysis’
(language difficulties). In addition, a ‘learning needs analysis’ should be incorporated
to identify the language learning needs from the course. Finally, the ‘target situations
analysis’ should be included, which focused on language skills and language issues
related to the specific context. The current study will also collect information on how
students communicate in the academic and occupational contexts, covering the

‘register analysis,” ‘discourse analysis,” and ‘genre analysis.’

However, the ‘means analysis’ or environmental factors in Dudley — Evans and St.
John’s (1998) model were not used in the current study as the description is too broad

and makes it difficult to identify the definite factors to be included in the analysis.
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They described the means analysis as an analysis of the environment where an ESP
course is administered with two considerations: the classroom culture, and the
management infrastructures and culture. Instead, the current study used Basturkmen’s
(2010) interpretation of means analysis and focused on constraints and opportunities

of the teaching and learning environment.



26

CHAPTER IlI
METHODOLOGY

This study aims to determine the lacks and wants for Thai pre-service teachers ' in the
target situation and specific English skills Thai pre-service teachers’ need for senior
university students at the Faculty of Education at a government university in
Thailand. The study considers the specific English skills Thai pre-service teachers
need and the lack and want of Thai pre-service teachers. This chapter outlines the
research methodology of the current study, including the participants, instrumentation,
methodology, procedures, and data analysis.

3.1 Participants and setting

In this study, the participants included 220 senior non-English Thai pre-service
teachers or the last two-year Thai pre-service teachers at the Faculty of Education.
They are including Early Childhood Education, Mathematics, Thai Language, General
Science, Social Studies, Educational Technology and Computer Education who are
preparing for internship teaching. They are between 21-23 years old of age at the time
of data collection. They have studied English for more than ten years and received the
theoretical coursework of teaching. That consists of English language and literacy for
Young Children, English Language for Early Childhood Teachers, Practicum 1,
Practicum 2 by focusing on the teaching profession's concepts, theories, knowledge,
and developing English language skills to enhance professional development with an
emphasis on listening and speaking communication. And the use of Thai and English
in communication for service-preparing teachers who practice professional
experience, emphasizing practical training in educational institutions. Indeed, their
academic instruction and English learning experience are appropriate for seeking any
English coursework development needs. Moreover, Thai pre-service teachers must
also take a licensing exam by passing an English language proficiency test at the
Common European Framework Reference on Language (CEFR) level B1. Therefore,
researchers want to know whether students have enough English knowledge to obtain

the teacher qualification examination.



27

The sampling technique in this current study was based on convenience sampling
methods to select participants who were taught theoretical coursework of teaching and
learning and attained English for more than ten years of education. According to
Lunenburg and Irby (2008), it is the most commonly used in the study not to list all of
the population of interest. Instead, the desired percentage of the total research

population is determined (Pickard, 2007).

3.2 Research instruments

In this study, questionnaires and was used to collect data to analyze Thai pre-service
teachers’ English language requirements. To answer the questions, what are the
necessity, needs and wants in Thai pre-service teachers' target situation and specific

English skills. The quantitative methods were used in this study as research tools.

The questionnaire was created and developed using the Hutchinson and Waters’
(1987) needs analysis model, focusing on the necessities, lacks, and wants to explore
the participants’ needs and perceived English proficiency in the target situations or for
their demands for future occupations. Because the participants are Thai pre-service
teachers to prevent language barriers, the questionnaire is first written in English and
then translated into Thai. It comprises four sections: The first section focuses on the
participants’ personal information, such as age, gender, years of English study, Years
of study at the university, level of English proficiency for each English skill and
ranking English skills in order of importance. The second section is the necessity of
English language skills while studying at a university, comprised of 20 items. The
third section is the perceived lack of Thai pre-service teachers in target situations,
which contained 20 items. The fourth section is the wants for Thai pre-service
teachers in their future careers, comprised of 20 items. These sections were presented
in a five-point Likert scale to identify the needs, lacks, and wants of specific English
skills for Thai pre-service teachers in the target situation. The participants are required
to rate their necessities, lacks, and wants related to speaking skills, writing skills,
reading skills, and listening skills. The five-point Likert scale is illustrated as follows:



28

Meaning
Scale
necessary lack wants

5 Very necessary Excellent Extremely needed
4 necessary Very good mostly needed

3 neutral Good moderately needed
2 unnecessary Fair Slightly needed
1 Very unnecessary Poor Least needed

The final section of the questionnaire focuses on the participants’ general comments
or suggestions on English courses specially designed for Thai university students. It

was presented in an open-ended question.

3.3 Data collection procedure

As the present study involved human beings, ethical approval was endorsed before the
main study by the Ethics Committee of Mahasarakham University. Furthermore,
permission from the Faculty of Education will also be obtained. When received
ethical approval, the researcher introduced the study to participants representative for
distributing questionnaires in each major in the faculty of Education and were
collected back to the researcher. Informed consent was sought from all participants to

ensure participation is voluntary.

The questionnaire was given to all participants. However, before the questionnaire is
administered, the instructions and a few illustrations of the questionnaire items were

provided to participants in their native Thai language.

During the COVID-19 pandemic. The epidemic prevention policy prevented face-to-
face contact. Therefore, the researcher had to cancel the semi structured interview to

avoid joining groups and directly meeting the target audience.

3.4 Data analysis

The current study used quantitative data collection approaches. The data were
analyzed using SPSS Statistics 23 software. The Cronbach Alpha coefficient was also
performed to calculate the reliability of the questionnaires. Descriptive statistics,
including mean, standard deviation and percentage, are used to present the study
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findings. In this study, the researcher coded the words, phrases, and themes related to

the study’s conceptual framework.

The Statistical Package for the Social Sciences (SPSS) was used to analyze the
questionnaires by a five-point Likert’s (1932) scale is used to score the specific needs,
lack, and want in English use of the Thai university teachers and interpret on the

following criteria:

Scale Meaning
necessary lack wants

5 Very necessary Excellent Extremely needed
4 necessary Very good mostly needed

3 neutral Good moderately needed
2 unnecessary Fair Slightly needed
1 Very unnecessary Poor Least needed

3.5 Summary

This chapter presents the methodology of the study, which is the quantitative research
design. Specifically, this chapter provides readers with detailed demographic
background information, research instruments, data collection procedure and data
analyses. In conclusion, Figure 6 illustrates the operationalized process of the current
study.

-
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Research implementation and
evaluation

Preparation of research
questions and instruments

Step 1: The researchers studied Step 1: Implement the questionnaire
theories from documents and (220 participants).

related literatures. Step 2: Data analysis

Step 2: The researchers Questionnaire — Descriptive
constructed the draft _ statistic (mean and standard
questionnaires both in Thai and deviations).

English versions.
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Figure 4. A Summary diagram of the research methodology used in the current study.
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CHAPTER IV
RESULTS

This chapter presents the results of quantitative data analysis on Thai pre-service

teachers' necessities, lacks and wants in relation to their English language skills

4.1 What are the needs for specific Thai pre-service teachers’ English skills while
studying at a university?

Five-point Likert scale questionnaires were used to collect participants' perceptions of
the necessity of English language skills. The results are shown in Table 1. The
analysis of findings revealed that Thai university participants reported that listening
(78.22%) was the most necessary skill, followed by speaking (77.91%), reading
(75.96%) and, finally, writing 74.35%. Additionally, the findings showed that Thai
pre-service non-English teachers considered all English skills important for their
academic study at a tertiary level of education. The sampling technique in this current
study was based on convenience sampling methods to select participants who were
taught theoretical coursework of teaching and learning and attained English for more
than ten years of education. According to Lunenburg and Irby (2008), it is the most
commonly used in the study not to list all of the population of interest. Instead, the
desired percentage of the total research population is determined (Pickard, 2007).

Table 1: Necessary English skills for Thai pre-service teachers

Skills Mean S.D. % Rank

Listening 3.91 0.73 78.22 necessary
Speaking 3.90 0.73 77.91 necessary
Reading 3.80 0.70 75.96 necessary
Writing 3.72 0.89 74.35 necessary
Total 3.83 0.69 76.61 necessary

Table 2 shows the specific listening skills required by pre-service non-English
teachers. The university pre-service participants reported that they were most in need
of listening skills for general conversations (80.91%), followed by understanding
task/assignment descriptions (79.45%), understanding classroom lectures (78.55%),

understanding academic talks and discussions (76.27%) and, finally, understanding
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different accents (75.91%). These findings indicate that Thai pre-service teachers
require English listening skills for different purposes depending on the context.

Table 2: Listening skills needed for Thai pre-service teachers

Skills Mean S.D. % meaning

1. Listening and understanding general conversations 405 1.87 8091 necessary

2. Listening and understanding task/assignment descriptions ~ 3.97  0.88  79.45  necessary
3. Listening and understanding classroom lectures 393 084 7855 necessary

4. Listening and understanding academic talks and
3.81 094 76.27  necessary

discussions
5. Listening and understanding different accents 380 0.96 7591 necessary
Total 391 0.73 78.22  necessary

Table 3 shows the specific speaking skills Thai pre-service non-English major
teachers perceived as necessary for their academic study at tertiary education. Pre-
service teachers reported that they primarily needed speaking skills for their greetings
and responses (80.36), whereas skills related to conversations about homework were
reported to be the least useful. Nevertheless, all speaking skills were rated as “highly”
needed.

Table 3: Speaking skills needed for Thai pre-service teachers

Skills Mean S.D. % meaning
1. Greetings and responses 402 090 80.36 necessary
2. Speaking by using pedagogy terminology correctly 3.95 090 79.09 necessary
3. Speaking with appropriate word stress and intonation 3.89 0.88 77.73 necessary
4. Presenting and reporting information 382 094 76.45 necessary

5. Explaining and providing suggestions homework information 380 0.92 7591 necessary

Total 3.90 0.73 77.91 necessary

Table 4 shows the specific reading skills that pre-service teachers require in tertiary
education. The reading activity that participants selected as the most required skill
was reading for the main idea (78.82%), followed by reading books for assignments
and exams (77.64%), reading for general comprehension (77.55%), and reading
strategies for academic study (75.00%). Finally, the least frequently used activity was
reading university websites in English (70.82%). Overall, the need for all sub-skills in

the reading category was considered to be high.
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Table 4: Reading skills needed for Thai pre-service teachers

Skills Mean S.D. % meaning
1. Reading for the main idea 394 0.86 78.82 necessary
2. Reading books for assignments and exams 3.88  0.87 77.64 necessary
3. Reading for general comprehension 3.88 0.83 77.55 necessary
4. Reading strategies for academic study 3.75 092 75.00 necessary
5. Reading university websites in English 354 094 70.82 necessary
Total 3.80 0.70 75.96 necessary

Table 5 shows the specific writing skills that Thai pre-service teachers require while
studying at a university. As shown in the table, writing applications was considered to
be the most frequently required skill (76.36%), followed by writing in an academic
style (75.18%), note-taking and summarizing (73.82%), writing assignments and daily
reports (73.64%), and writing correspondences (72.73%). Thus, overall, Thai pre-
service teachers showed a high level of need for various writing skills.

Table 5: Writing skills needed for Thai pre-service teachers

Skills Mean S.D. % meaning
1. Writing applications 3.82 1.04 76.36 necessary
2. Writing in an academic style 376 1.09 7518 necessary
3. Note-taking and summarizing 3.69 101 73.82 necessary
4. Writing assignments and daily reports 3.68 097 73.64 necessary
5. Writing correspondences 3.64 103 7273 necessary
Total 3.72 089 7435 necessary

4.2 What are the perceived lacks of English skills among Thai pre-service
teachers?

Table 6 shows the participants’ perceived lack of English language skills in the target
situations. The results revealed that Thai pre-service teachers believed that they
lacked in all four English skills. Specifically, university participants reported that they
were most lacking in writing skills (36.67%), followed by speaking (35.40%),
listening (34.44%) and reading (33.22%) skills.
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Table 6: Thai university students’ perceived lack of English skills

Skills Mean S.D. % Rank
Writing 1.83 1.01 36.67 1
Speaking 1.77 0.94 35.40 2
listening 1.72 0.91 34.44 3
reading 1.66 0.88 33.22 4
Total 1.75 0.86 34.93

Table 7 shows that the writing skill that participants believed they lacked the most
was writing for further academic study (39.55%), followed by writing grammatically
correctly (37.64%), writing task instructions and daily reports (36.55%), writing
forms and applications (35.55%) and, finally, writing notes and summaries (34.09%).
Overall, the average score was 1.83 (36.67%), indicating that participants’ perceptions
of their lack of skills was actually quite low.

Table 7: Lack of writing skills among pre-service teachers

Skills Mean S.D. %

1. Writing for further academic study 1.98 1.17 39.55
2. Writing grammatically correctly 1.88 1.13 37.64
3. Writing task instructions and daily report 1.83 1.12 36.55
4. Writing forms and applications 1.78 1.10 35.55
5. Writing notes and summary 1.70 1.13 34.09
Total 1.83 1.01 36.67

Table 8 shows the speaking skills that are perceived to be lacking for pre-service
teachers in the target situations. Overall, the results showed an average of 1.77
(35.40%), indicating that, as for writing, participants reported that their lack of
listening skills was low. Nevertheless, the speaking skill that participants believed that
they were most lacking in was giving oral speeches and presentations (38.36%),

followed by explaining and giving work instructions and job descriptions (36.55%),
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speaking with appropriate word stress and intonation (35.00%), pronouncing English
words correctly (34.91%) and, finally, greetings and responses (32.18%).

Table 8: Lack of speaking skills among pre-service teachers

Skills Mean S.D. %

1. Giving oral speeches and presentations 1.92 1.17 38.36

2. I.Explalnllng and glVlng Wo_rk. 183 113 36.55
instructions and job descriptions

3. Spegkmg vv_|th appropriate word stress 175 108 35.00
and intonation

4. Pronouncing English words 1.75 1.05 3491
correctly

5. Greetings and responses 161 1.02 3218

Total 1.77 0.94 35.40

Table 9 shows the listening skills that are perceived as lacking for pre-service teachers
in the target situations. As shown in the table, listening skills were also reported to be
lacking only at a low level (34.44%). However, the listening skill considered to be the
most lacking was listening to and understanding telephone conversations (36.45%),
followed by listening to and understanding colleagues in English (35.73%), watching
and understanding TV programs, News, or videos (34.00%), listening to and
understanding job descriptions and instructions (33.91%), and listening to and
understanding general conversations (32.09%).

Table 9: Lack of listening skills among pre-service teachers

Skills Mean S.D. %

1. Listening to and understanding telephone
conversations 1.82 1.07 36.45

2. Listening to and understanding

colleagues in English 1.79 1.12 35.73
3. Watching and understanding TV programs, 1.70 1.06 34.00
News, or videos
4. Listening to and understanding job 1.70 0.99 33.91

descriptions and instructions

5. Listening to and understanding general 1.60 1.02 32.09
conversations
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Total 1.72 0.91 34.44

Table 10 shows that, overall, participants also reported that they lacked reading skills
at a low level (33.22%). The participants reported that reading work instructions in
English (33.55%) was their most lacking reading skill, followed by reading strategies
for the main idea (33.64%), reading organizational updates in English (35.18%),
reading strategies for specific information (33.73%), and reading for general
comprehension in daily situations (30.00%).

Table 10: Lack of reading skills among pre-service teachers

Skills Mean S.D. %
1. Reading work instructions in English 1.68 1.06 33.55
2. Reading strategies for the main idea 1.68 1.06 33.64
3. Reading organizational updates in English 176 0.99 35.18
4. Reading strategies for specific information 1,69 1.06 33.73
5. Reading for general comprehension
in daily situations 1.50 0.98 30.00

Total 1.66 0.88 33.22

4.3 What are the wanted English skills among Thai pre-service teachers?

The results revealed that, overall, the participants’ wants for their English language
skills were high (83.41%). Specifically, listening was rated as the most desired skills
(85.02%) followed by reading (83.62%), speaking (82.93%) and, finally, writing
(82.07%) skills.

Table 11: Thai pre-service non-English teachers' wants for their English skills

Skills Mean S.D. % Meaning Rank
Listening 4.25 0.67 85.02 mostly needed 1
Reading 4.18 0.66 83.62 mostly needed 2
Speaking 4.15 0.74 82.93 mostly needed 3
Writing 4.10 0.78 82.07 mostly needed 4

Total 4.17 0.65 83.41 mostly needed
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Table 12 shows the specific listening skills that pre-service teachers desire for their
future careers. The participants reported listening to and understanding general
conversations as their most desired skill (86.18%), followed by listening to and
understanding descriptions or tasks and assignments (85.36%), understanding work-
related language and technical vocabulary (84.91%), listening to and understanding
job descriptions and explanations (84.55%) and, finally, listening to and
understanding spoken instructions (84.09%). In conclusion, Thai pre-service teachers
had a high want of listening skills for their future jobs.

Table 12: Thai pre-service non-English teachers' wants for their listening skills

Skills Mean S.D. % Meaning

1. Listening to and understanding general conversations ~ 431 081 86.18  mostly needed

2. Listening to and understanding descriptions or tasks
) 427 079 85.36  mostly needed
and assignments

3. Understanding work-related language and technical
425 077 8491  mostly needed
vocabulary

4. Listening to and understanding job descriptions and
i 423 074 84.55  mostly needed
explanations

5. Listening to and understanding spoken instructions 420 075 84.09 mostly needed

Total 425 067 85.02 mostly needed

Table 13 illustrates the specific reading skills that pre-service teachers want to attain
in the future. The most desired skills were reading for everyday communications
(85.45%), followed by reading to find the main idea (84.45%), reading the
information on job instructions and descriptions (83.36%), reading about job-related
publications (82.64%) and, lastly, reading to find specific information (82.18%).

Table 13: Thai pre-service non-English teachers' wants for their reading skills

Skills Mean  S.D. % Meaning

1. Reading for everyday communications 4.27 0.78 8545  mostly needed
2. Reading to find the main idea 4.22 0.74  84.45  mostly needed
3. Reading the information on job instructions 4.17 0.78  83.36  mostly needed

and descriptions
4. Reading about job-related publications 4.13 0.80 82.64  mostly needed
5. Reading to find specific information 4.11 0.79  82.18  mostly needed

Total 4.18 0.66 83.62  mostly needed
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Table 14 shows the speaking skills that pre-service teachers wish to develop in the
future. The most desired speaking skill was counseling of students’ problems
(83.82%), followed by giving and answering questions about course enrolment and
giving general information about the school and curriculum (83.18%), admission
process/study plan (82.45%), and giving the location of departments and other places
around the school (82.00%).

Table 14: Thai pre-service non-English teacher' wants for their speaking skills

Skills Mean S.D. % Meaning

1. Counseling of students’ problems 419 0.84 83.82 mostly needed

2. Giving and answering questions about course enrolment 416 0.85 83.18 mostly needed

3. Giving general information about the school and 416 0.83 83.18 mostly needed
curriculum

4. Admission process/study plan 412 0.93 82.45 mostly needed

5. Giving the location of departments and other places 410 0.84 82.00 mostly needed

around the school

Total 415 0.74 8293 mostly needed

Finally, table 15 shows the specific writing skills that pre-service teachers wish to
acquire for their future careers. The most desired skills were writing forms and
agreements and writing meeting invitations, postponements, and cancellations
(82.36%), followed by note-taking (82.18%), writing general information about
school and curriculum (82.02%), and writing different types of letters (81.36%).

Table 15: Thai pre-service non-English teachers' wants for their writing skills

Skills Mean S.D. % Meaning

1. Writing forms and agreements1 412 0.86 8236  mostly needed

2. Writing meeting invitation, postponement, and 412 0.90 82.36  mostly needed
cancellation2

3. Note-taking3 411 0.86 82.18 mostly needed

4. Writing general information about school and 410 0.87 82.09 mostly needed
curriculum4

5. Writing different types of letters 407 0.87 8136 mostly needed

Total 410 0.78 82.07 mostly needed
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4.4 Chapter summary

In summary, the participants indicated a high need for English language skills as well
as a desire to develop their skills in all domains. However, the participants also
reported that they perceived that their “lack” of English skills was low for all
domains. These results provide valuable suggestions for course providers and

institutions, which will be discussed in the next chapter.
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CHAPTER V
DISCUSSION AND CONCLUSION

This chapter presents an overview of the study and its results. These results are then
discussed in relation to the existing literature and study limitations as well as

recommendations for future research are also addressed.

5.1 What are the needs for specific Thai pre-service teachers’ English skills while
studying at a university?

The present study investigated the English language skills needed among Thai pre-
service non-English major students as well as the students perceived ‘lacks’ and
‘wants’ in relation to their English skills. Overall, the quantitative analysis first
revealed that English skills were highly necessary for academic study at a tertiary
level. More specifically, participants reported listening as the most important skill,
followed by speaking, reading and, finally, writing. Listening and speaking skills
were reported as the top two necessary skills because these skills are fundamental for
daily communications. For example, listening skills are required to understand
academic lectures, whereas speaking allows participants to express their needs and
explanations if the subject content is unclear. Indeed, listening and speaking skills are
inextricably linked and are necessary for Thai university participants (Celik & Yavuz,
2015; Kaewkunha, 2021; Polsombat, 2015; Surapan, 2014).

Listening may be considered the most important skill because the subject content is
primarily delivered through class lectures and oral explanations of exercises or
assignments. Students also need to listen to academic conversations and exchange
ideas with their teachers and classmates with different accents. In addition, they must
use their speaking skills to communicate and exchange ideas with teachers and
classmates, such as answering questions, presenting information reports, explaining
and providing advice on assignments to their classmates. The current study findings
are consistent with previous studies highlighting the importance of speaking and
listening skills (Gass, 2012; Kaewkunha, 2021; Tseng, 2014). The results also support
previous findings that writing is considered less important than reading (Kaewkunha,

2021; Polsombat, 2015; Surapan, 2014). This may be explained by the specific
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learning conditions of an EFL context. That is, students in EFL classes are not often

required to write reports or assignments in English.

In conclusion, the current study revealed the necessity of English skills among Thai
pre-service teachers. Specifically, Thai pre-service teachers reported that listening
was the most important of the four English skills, closely followed by speaking.
Reading and writing skills were considered ‘less important’ for pre-service teachers in

their classrooms.

5.2 What are the perceived lacks of English skills among Thai pre-service
teachers?

The current results indicated that study participants believed they lacked in all four
English skills. Writing was reported as the weakest skill, followed by speaking,
listening, and reading skills, respectively. The participants may consider their writing
skills to be lacking due to insufficient opportunities to practice their writing in the
EFL classroom. This finding is consistent with previous reports that EFL learners
believe they are lacking in writing skills (Gass, 2012; Kaewkunha, 2021; Polsombat,
2015; Surapan, 2014; Tseng, 2014). The participants reported that a common problem
is the inability to clearly distinguish the key points observed from writing without
paragraph breaks, indicating that most Thai students are unfamiliar with, and do not
understand, many writing methods. They also reported problems in the use of
vocabulary in academic writing. A lack of academic terminology among pre-service
participants may render them unable to differentiate between informal writing and
formal language. In addition, grammatical correctness is also considered a significant

problem, as these errors make it difficult for the reader to understand the text.

Speaking was identified as the second most lacking skill among the study participants.
The participants believed that they lacked the ability to give oral speeches and
presentations, perhaps because Thai pre-service teachers have few opportunities to
use English outside of the classroom. Moreover, classroom activities do not allow
students to interact with other classmates socially. As such, the participants also have
little exposure to English use in target situations, for example in teaching
demonstrations, academic presentations, or classroom discussions. Another problem

that leads to speaking anxiety is the lack of vocabulary, which was identified as one of
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the barriers to English communication among pre-service teachers in the present
study. These findings give support to previous studies showing that tertiary learners
lack speaking skills (Al-Mukdad 2019; Ariyanti & Fitriana , 2017; Khatoony &
Rahmani, 2020; Sadighi & Dastpak, 2017; Toba, Noor, & Sanu 2019; Wanchid,
2020).

The current results indicated that reading skills were perceived to be the least lacking
skill. This may be because reading can be completed at any time and at the
participant’s own pace. The quantitative findings revealed that participants mostly
read to complete university assignments and to acquire the main ideas and general
comprehension of a text. Previous studies have also reported that university students
use their reading skills more than the speaking, listening, and writing skills (Al-
Mukdad 2019; Khatoony & Rahmani, 2020; Sadighi & Dastpak, 2017; Toba, Noor, &
Sanu 2019; Wanchid, 2020).

In conclusion, the current study showed that Thai pre-service non-English majors
believed that they lacked English skills in several domains. Writing was reported to be
their most lacking skill, following be speaking, listening, and reading.

5.3 What are the wanted English skills among Thai pre-service teachers?

It was found that listening and reading skills were the most desired skills among Thai
pre-service non-English teachers for their future career, followed by speaking and
writing skills, respectively. In the globalized environment of the 21% century,
multilingual communication has become increasingly important in daily life
(Chalkiadaki, 2018; Renukadevi, 2014; Yurko, & Styfanyshyn, 2020) and listening is
at the heart of all effective communication. Indeed, listening skills are required for
emotional processing, perception, understanding, interpretation of content and
behaviour, and responding to others with verbal and non-verbal (Tang, 2020).
Reading was identified as the second most desirable skill for pre-service teachers. The
more learners read about a particular topic, the more they can understand it. Indeed,
reading is vital for academic studies as well as for communication. It is also required
for interpreting and translating letters, words, and sentences into meanings (Beers &
Probst, 2012; Beltramo & Stillman, 2015; Serravallo, 2015).
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5.4 Conclusion

Overall, the current study indicated that there is a high demand for English language
skills among Thai pre-service teachers. The Thai university participants reported that
listening was the most required skill, followed by speaking, reading, and writing.
Additionally, the participants’ perceived that they lacked English language skills in
the target situations. Specifically, they reported that they were most lacking in writing
skills, followed by speaking, listening, and reading. A lack of writing skills is one of
the most common problems among English learners of various levels, who experience
difficulties in both academic writing skills and vocabulary. Finally, the participants
reported that listening was the most desired skill among Thai pre-service teachers for

their future careers, followed by speaking and writing skills.

5.5 Limitations of the study

The current study investigated the English language needs, lacks, and wants of Thai
pre-service teachers. The data in this study were collected during the COVID-19
pandemic. The epidemic prevention policy prevented face-to-face contact and
imposed restrictions on distributing questionnaires to target audiences. As a result, the

number of participants in this study was lower than expected.

5.6 Pedagogical implications

The current study offers valuable guidelines for curriculum planners, teachers and
researchers regarding learners’ English skills requirement. The current findings will
be a primary source of information that helps course designers and instructors create
practical English lessons and learning activities to achieve learners’ language goals. In
addition, the study will raise awareness among curriculum planners and university
administrators that well-planned courses equip university graduates with the English
abilities that are required in their future employment. The current results indicate that
the course design must balance all English skills (reading, writing, listening, and
speaking) and learning activities or tasks designed for language classrooms need to

serve the learning goals.
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5.7 Recommendations for future studies

Future studies may wish to increase the number of participants and include other
locations within Thailand (e.g., North, East, South). More specific information
regarding the participants’ needs within the four skills (e.g., vocabulary versus
grammar) should also be explored. Future studies should also include interviews with
the participants to gain a deeper understanding of their language needs, wants and
lacks. Investigations with specific cohorts of learners may also be useful. Finally,
qualitative data is necessary to better define and understand learners’ needs and,

hence, to design effective courses.
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Appendix A: Questionnaire

Questionnaire (English version)

This study investigates the needs of Thai university students’ specific English skills and lacks and
wants for Thai university students in the target situations. This questionnaire includes five parts,
as follows:

1. Background of the respondents.

2. The necessity of English language skills while studying at a university

3. The perceived lacks in Thai university students in target situations.

4. Wants for Thai university students in their future careers.

1. Background of the respondent

Instructions: Please read the following statements and fill in the box of information that
most reflects you.

1. Gender I:l Male |:| Female

2.Age years

3. You have learned the English language for years months

4. Years of study at the university

5. In your opinion, what level of English proficiency are you at?
5.1 Listening Skill
[] Excellent []very good El Good [ Fair [] Poor
5.2 Speaking Skill
D Excellent D Very good D Good D Fair D Poor
5.3 Reading Skill
D Excellent |:| Very good |:| Good D Fair D Poor
5.4 Writing Skill
D Excellent E] Very good D Good [:l Fair D Poor

5. Please your rank English skills (listening, speaking, reading, writing) in order of
importance.

1

2
3.
4
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Part 2: Necessity of specific English skills while studying at a university

Instructions: Please read the following statements and put / in the information box that most

reflects your level of necessity.

The criteria used for scoring are as follows:

1 = very unnecessary 2 = unnecessary 3 = neutral
4 = necessary 5 = very necessary
Skills The necessity of specific English skills while studying 123|415

Reading

Activities

1. Reading books for assignments and cxams

2. Reading for general comprehension

3. Reading for main idcas

4. Reading strategies for academic study

5. Reading university websites in English

Activities

1. Listening and understanding general conversations

2. Listening to and understanding task/assignment descriptions

3. Listening and understanding different accents

4. Listening and understanding classroom lecturcs

5. Listening and understanding academic talks and discussions

Speaking

Activities

1. Greetings and responses

2. Presenting and reporting information

3. Explaining and providing suggestions on homework information

4. Speaking by using pedagogy terminology correctly

5. Speaking with appropriate word stress and intonation

Writing

Activities

1. Note-taking and summarizing

2. Writing assignments and daily reports

3. Writing applications

4. Writing correspondences

5. Writing in an academic style

Other suggestions:



Part 3: The perceived lacks for Thai university students in the target situations.
Instructions: Please read the following statements and put/ in the information box that most reflects your level of agreement.

The criteria used for scoring are as follows:

1="Poor 2 =Fair 3 =Good 4= Very good 5 =Excellent
Level of English you Level of English you want to
are at now Perceived lacks of English skills have in the future
1 213415 1 2 3 4 5
Activities

Reading for general comprehension in daily situations
Reading stratcgics for specific information

Reading strategies for the main idea
Reading work instructions in English

Reading organization update news in English

Activities

Listening to and und ding general conversations

Listening to and understanding job descriptions and instructions
Listening to and und di lleagues in English

Listening to and undcrstanding telephone conversations
Watching and understanding TV programs, News, or videos
Activities

Greetings and responses
Explaining and giving work instructions and job descriptions
Giving oral speeches and presentations
Pronouncing English words correctl
Speaking with appropriate word stress and intonation
Activities

Writing notcs and summary

Writing forms and applications

Writing g ically correctly

Writing task instructions and daily report

Writing for further academic study

Other suggestions:




Part 4: Skills needed to have for future careers

Instructions: Please read the following statements and put / in the information box that most
reflects your level of needs.

The criteria used for scoring are as follows:

1 = Least needed 2 = Slightly needed 3 = moderately needed
4 = mostly needed 5 = Extremely needed
Skills Skills needed to have for future careers 1 2 3 4 5
Activities

1. Reading for cveryday communications

2. Reading to find specific information

Reading 3. Reading to find the main idea

4. Reading about job-related publications

5. Reading the information on job instructions and
descriptions

Activities

1. Listening to and understanding general conversations

2. Listening to and understanding job descriptions and
explanations

Listening | 3. Listening to and understanding spoken instructions

4. Understanding work-related language and technical
vocabulary

5. Listening to and understanding descriptions of tasks and
assignments

Activities

1. Giving the location of departments and other places
around the school

2. Counseling of students’ problems

Rpealing 3. Admission process/study plan

4. Giving and answering questions about course enrolment

5. Giving general information about the school and
curriculum

Activities

—

. Note-taking

2. Writing general information about school and
curriculum

Writing 3. Writing forms and agrcements

-

. Writing different types of letters (e.g., recommendation,
admission, acceptance letter, invitation letter

i

. Writing meeting invitation, postponement and
canccllation
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